
EDI CONVERSATIONS:
Findings and Recommendations 

Stakeholder Convenings on Early Development Instrument (EDI) Results
March - June 2018

City of Pasadena
Office of the Young Child

August 2018

Prepared by 
Interim Early Childhood Coordinator 

Tara Henriquez, MSW



3

Executive Summary  3

I. Introduction  7

II. Purpose  7

III. Geographic Area of Focus and Population  8

IV. Process and Design  8

V. Description of Parent/Caregiver Participants  11

VI. Reactions to the EDI Results  14

VII. Input on Contributing Factors and Potential Solutions  17

VIII. Recommendations  22

IX. Conclusion  26

Appendix A: Complete List of Pasadena EDI Convenings: January - June 2018 

Appendix B: Frequently Asked Questions and Answers regarding the EDI Data 

Table of Contents



4 5

EDI Conversations Executive SummaryEDI Conversations Executive Summary

Introduction:

As part of its commitment to the well-being of its 

youngest residents, the City of Pasadena, along 

with its partners the the Pasadena Unified School 

District (PUSD), and the UCLA Center for the Study 

of Healthy Families and Communities, carried out 

an assessment of the developmental readiness 

of children entering PUSD Kindergarten using the 

Early Development Instrument (EDI) in the 2012-13 

and 2016-17 school years. The 2013 EDI results were 

foundational to plannings efforts to improve the 

well-being of Pasadena’s 0-5 population over the 

past five years. In January 2018, after the release of 

the 2017 EDI results, the City of Pasadena received 

funding from First 5 LA to hold convenings to 

present and discuss this last round of EDI results 

with a wide variety of stakeholders groups including 

City and school district officials and staff, nonprofit 

service providers, and parents/caregivers of children 

aged 0-5 in the neighborhoods with the greatest 

EDI vulnerability. 

The purpose of the convenings was to both raise 

awareness regarding the need for increased focus 

on the 0-5 years, and to gather reactions, as well 

as input regarding possible community-based 

strategies to improve future EDI results. This report 

presents findings and recommendations from these 

meetings, which are one component of a larger 

planning process underway in the City of Pasadena 

to refine its goals and strategies, as well as guide 

implementation of initiatives to improve the well-

being of its youngest residents. 

This report focuses on fourteen of the convenings, 

six of which took place with parents/caregivers, 

three with school district staff, and five with direct 

service providers both within the City and with 

local nonprofits. A total of 81 parents/caregivers, 63 

school district staff, and 57 direct service providers 

participated. 

Summary of Findings: 

Reactions to the EDI results varied by stakeholder group:

Parents/caregivers, educators, and direct service providers had similar thoughts regarding the 

factors which contribute to the EDI results: 

Executive Summary:

Parents/caregivers were unaware that almost half of PUSD entering Kindergarteners are 

not fully ready for Kindergarten, and that the North Central Pasadena neighborhood, 

where an estimated 56% of participating parents/caregivers reside, has the highest 

levels of EDI vulnerability. The data presented were eye-opening to parents/caregivers 

and motivated them to do more for their children to ensure their readiness for school. 

Educators were generally not surprised by the city-wide results, especially as they 

related to social and emotional readiness. However, they did have questions regarding 

their own school or neighborhoods’ data, as well as broader questions regarding 

objectivity, the assessment process, and the impact of the language used in the home 

or the classroom on results. Educators also desired more context data regarding 

students and their families to clarify possible contributing factors and interventions. 

Direct service providers felt the results concurred with the conditions that they observe 

on a daily basis, and were eager to see the implementation of interventions.

Lack of quality time spent together by parents and children due to long work hours, stress/fatigue, 

electronic device use, multiple responsibilities, and limited communication/parenting skills 

Limited financial resources

Lack of safety

Racial discrimination and immigration status

Lack of knowledge of child development among parents/caregivers

Need for personal development among parents (self-confidence, literacy, etc.)

Difficulty finding and accessing programs

Lack of needed programs. 
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In addition to the factors identified by all groups, 

educators and direct service providers added that 

emotional, mental, and physical health issues in 

families contribute to the EDI results in children. 

They also pointed to social conditions such as 

the prevalence of single parent households, lack 

of affordable housing and child care, as well as 

gentrification. Overall, the most salient contributing 

factor according to parents/caregivers and 

educators was the need for more quality time 

together between parents and children, while direct 

service providers focused more on the need to 

increase access to services. 

When discussing approaches to improve EDI 

results, Pasadena’s many resources emerged as 

a community strength. In particular, all groups 

pointed to public institutions as their best resource, 

particularly those provided by the City as well as 

the school district. Numerous nonprofits, churches, 

social networks, and the internet made the list of 

important assets. 

Programs and activities for children aged 0-5 such as expanding and enhancing 

early childhood care and education programs, offering enrichment activities in the 

five EDI domains, providing safe play spaces, addressing EDI vulnerabilities through 

school curriculum, and providing interventions for specific populations including 

English Language Learners and children with special needs.

Referrals and Information on resources for low and middle income families.

Therapy/Counseling services to address developmental, behavioral, and emotional 

issues in children, as well as other members of the family.

Parent Education in child development, parenting, and other topics, as well as 

parent empowerment to advocate on behalf of their children

Material support in the form of food, clothing, and literacy materials, as well as 

connecting to programs offering financial supports.

Systems-level work such as collaboration and alignment among direct service 

providers, and educators across age/grade levels; developing new approaches 

particularly to engaging with parents; and for the larger societal issues, developing 

and promoting public policy solutions. 

Specific strategies suggested by participants to improve EDI results fell into the following four categories:

Recommendations:

The findings of the EDI convenings offer valuable 

insights from stakeholders groups key to any 

future initiatives. The following recommendations, 

presented in four categories, follow from an analysis 

of the findings. 

The EDI assessment:

• Address the key concerns and questions regarding

the EDI.

Parents/caregivers:

• Use EDI results to raise awareness and motivate

parents/caregivers.

• Educate parents/caregivers on the importance

of their role in the intentional development

of Kindergarten readiness and the impact of

electronic device use through public information

campaigns.

• Take a strengths-based, empowering approach

with parents/caregivers.

• Work with organizations with close ties to parents/

caregivers and develop new approaches to

recruitment and engagement.

• At the Hubs, offer services and programming for

children in order to engage parents/caregivers.

Direct service providers:

• Address access barriers so that programs

can effectively reach and serve families

(language, financial, computer-literacy, location/

transportation, schedules, cultural sensitivity).

Provide “warm hand-offs.

• Develop a cross-departmental team within the

City of Pasadena for the purpose of collaboration

on behalf of the 0-5 population.

• Reach out to non-traditional partners such as

churches and businesses, and utilize the internet.

• Draw from the expertise of direct service providers

(and educators), and involve them in future efforts.

Educators:

• Address EDI vulnerabilities through early learning

and elementary school programs with curriculum

and collaboration across levels.

• Obtain financial resources to enhance ECE

programs, allowing them to open additional slots,

offer more hours of service throughout the year,

and increase family engagement.

Community-level:
• Address safety concerns in North Central 

Pasadena’s public spaces.

• Develop safe play spaces for children aged 0-5.
• Develop public policy solutions to address 

persistent, complex community problems such 

as lack of affordable housing.

Conclusion:

The EDI convenings engaged a wide audience 

of Pasadena stakeholders, and were particularly 

successful in capturing the reflections and input 

of parents/caregivers, educators, and direct service 

providers. The findings from the conversations and 

recommendations that followed, should serve as 

a additional resource to guide and refine planning 

efforts in the next several years. In some cases, 

they also raise additional, important questions for 

exploration. In sum, the EDI convenings report serves 

as one more source of information to illuminate the 

path for those seeking to most impact the lives of 

the city’s youngest residents.
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The City of Pasadena endeavors to become an Early 

Learning City by the year 2025. The commitment 

to that vision arose following a collaboration 

between the City, the Pasadena Unified School 

District (PUSD), and the UCLA Center for the Study 

of Healthy Families and Communities, to utilize 

the Early Development Instrument (EDI) to assess 

children entering PUSD Kindergarten in the 2012-13 

school year. The results indicated a readiness gap 

existed among many children in the Pasadena area, 

and raised awareness regarding the importance of 

the first five years. In response, the City adopted an 

Early Childhood Policy, and established the Office 

of the Young Child and Early Childhood Coordinator 

position. The Office of the Young Child’s mission is 

to work towards the realization of Pasadena as an 

Early Learning City using the Early Childhood policy 

as its guide. 

During the 2016-17 school year the three entities 

- the City, PUSD, and UCLA, came together to

administer the EDI assessment once again, and

found that 49% of entering Kindergarteners

were not ready, or somewhat ready, in at least

one of the five developmental areas of the

assessment, a slight increase from the 2012-

13 results (46%). In addition, large differences

in readiness existed between neighborhoods.

Beginning in January 2018, the Office of the Young

Child began to disseminate the EDI results among

key stakeholders, and gather reactions and input

through a grant awarded by First 5 LA. This report

presents the findings of conversations held

with parents/caregivers, educators, and direct

service providers regarding the 2017 EDI results

in April, May, and June of 2018, and presents

recommendations for future work.

The purpose of the EDI conversations was to 

share the 2017 EDI results, capture reactions, and 

gather input as to the contributing factors and 

possible solutions for improvement from a variety 

of stakeholders. The Office of the Young Child will 

use the data gathered to aid in its planning efforts 

to improve the well-being of Pasadena’s children 

age 0-5, and to guide the design of a hub network 

of agencies focused on providing services and 

information to families with children in this critical 

age group. Gathering input from parents, educators, 

and service providers is one component of the 

planning and implementation process. The findings 

and recommendations presented in this report 

should not stand alone, but be incorporated into a 

larger process which includes the following tasks:

I. Introduction: II. Purpose:

Note: Additional EDI conversations, mainly with City officials and staff, occurred during this time period that 
are not captured in this report. A full list of the convenings can be found in Appendix A. This report focuses 
on those conversations in which there was a significant amount of time allotted for reactions and feedback, 
and for which notes are available. 

Define the Problem and Population

Gather Additional Relevant Data

Identify Effective Interventions (Systems-level & Direct services)

Analyze Current Services/Resources for Gaps/Opportunities

Select Interventions to Pilot

Seek to Sustain
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017 EDI results indicate that the North Central 

Pasadena area had the lowest rates of overall 

PUSD Kindergarten readiness of any neighborhood 

at just 35%. This compared with an overall 

citywide readiness rate of 51%, and rates in other 

neighborhoods as high as 70%. North Central 

Pasadena is also the neighborhood with the 

highest percentage of PUSD Kindergartners - 

one out of every four reside in the North Central 

Pasadena neighborhood. By directing resources to 

this key neighborhood, a significant impact could 

be realized towards improving citywide results. 

For these reasons, the EDI conversations focused 

on recruitment of parents and caregivers with 

children age 0-5 residing in the North Central 

Pasadena neighborhood. 

Service providers and educators included agencies 

serving this same population, and derived from 

across the city as well as the North Central 

Pasadena area. 

The EDI conversation project began in January 

2018 through a work group under the Pasadena 

Council for the Young Child, an ad hoc committee 

of the Human Services Commission, and was led 

by Danny Henley, consultant for the Pat Bowie 

gGroup (via UCLA’s Center for the Study of Healthy 

Families and Communities) with support from the 

Early Childhood Coordinator for the Office of the 

Young Child at that time (Lila Guirguis). The plan 

proposed a series of three conversations with 

PUSD staff, and four conversations with parents of 

children 0-5 at local nonprofit agencies poised to 

be potential early childhood hub sites. A facilitator 

was to carry out the parent EDI conversations 

using the world cafe model. 

III. Geographic Area
of Focus and Population:

IV. Process and Design:
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Parent/Caregiver EDI Conversations:

In mid-March with the departure of Lila Guirguis, 

early childhood consultant, Tara Henriquez, took on 

the position of Interim Early Childhood Coordinator . 

She continued where Ms. Guirguis left off. Due to her 

background in early childhood systems initiatives, 

parent training, and group facilitation, Ms. Henriquez 

both designed and facilitated the conversations. Ms. 

Henriquez is also a 25 year resident of the Pasadena 

North Central neighborhood, and mother of two 

children aged 8 and 14. The EDI work group (Danny 

Henley, Gloria Mushonga-Roberts, Office of the 

Young Child communications consultant Kimberley 

Clayton Blaine, Vannia De la Cuba, among others) 

also made significant contributions in coordinating 

logistics and providing feedback on the design. 

Alexis Moreno of the Pat Bowie Group also gave 

technical support, particularly in the formulation of 

the parent cafe questions

To implement the EDI convenings, the Office of 

the Young Child reached out to agencies who had 

expressed interest in participating in the launch 

of an early childhood Hub network, to determine 

their willingness to host EDI parent conversations. 

Agencies were responsible for recruitment of 

parents, providing a gift card incentive of at least 

$20, refreshments, child care, and a room for the 

event. In exchange they received a reimbursement 

for their expenses and staff time associated with 

the project. 

A reflection on what parents’ hopes and dreams are for their children’s future, and 

how readiness for Kindergarten sets the foundation 

An overview of the EDI, and EDI results at the citywide and Pasadena North Central 

neighborhood levels. 

Encouragement for parents that they can make a difference in the results for their 

own child by taking full advantage of daily moments of interaction that they share. 

Opportunities for both personal and group reflection to engage participants in 

thinking critically about the information, and gather their insights. 

A parent café model in which participants rotate through tables, each of which 

pose a different question, and contribute their responses. At the end, the groups 

come together to share. 

The content and format of the Parent EDI conversations included:

Date Agency Language Attendance

May 17th, 3:00 pm Pacific Clinics- Early Head Start Bilingual (English/Spanish) 12

May 17th, 4:30 pm Pacific Clinics- Early Head Start Bilingual (English/Spanish) 15

May 22 WIC at Villa Parke English 11

May 24th Young & Healthy Spanish 7

May 29 WIC at Villa Parke Spanish 18

June 7th Families Forward Bilingual (English/Spanish) 14

Total # participants 81

A total of 81 parents/caregivers participated in six EDI conversations:
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PUSD EDI Conversations:

PUSD worked with the Office of the Young Child to 

organize three educator/principal conversations. 

The first meeting in mid-March introduced PUSD 

principals to the EDI 2017 results. Staff from UCLA 

led the meeting whose main focus was to explain 

the results, and hear impressions and questions. 

Subsequent PUSD meetings carried out by Interim 

Early Childhood Coordinator Tara Henriquez, 

focused on PreK and Kindergarten teachers, and in 

addition to capturing impressions and questions, 

gathered input on contributing community 

conditions and possible ways to address them. 

Three direct service provider EDI conversations 

took place, arranged with potential Hub agencies 

in conjunction with the parent conversations, and 

attended by their staff and/or collaborators. 

Direct Service Provider Conversations:

The content and format of the Direct Service Provider EDI conversations were similar and included:

An overview of the EDI, and EDI results at the citywide level.

EDI results for each elementary school

Reflection on the connection between EDI results and the student’s neighborhood of residence

Opportunities for both personal and group reflection to invite participants to think critically 

about the information, and provide offer their insights. 

Table activities during which participants generated ideas regarding neighborhood conditions 

contributing to the EDI results, and brainstormed possible solutions, ending with a time for the 

groups to come together to share. 

An overview of the EDI, and EDI results at the citywide and Pasadena North Central 

neighborhood levels. 

Reflection as to the connection between EDI results and their own field of work

Opportunities for both personal and group reflection to invite participants to think critically 

about the information, and offer their insights. 

Table activities during which participants generated ideas regarding neighborhood conditions 

contributing to the EDI results, and possible solutions, ending with a time for the groups to 

come together to share. 

The content and format of the school district staff conversations included:

A total of 63 school district staff participated in three EDI conversations. 

A total of 57 direct service providers of families with children age 0-5 participated in five EDI conversations. 

Date Agency Attendance

March 14th PUSD Principals 19

March 30th PUSD Preschool Teachers 33

April 30th Kindergarten Teachers and Principals 11

Total # participants 63

Date Agency Attendance

May 17th Case Managers (via Young & Healthy) 25

May 25th Families Forward staff 24

June 26th WIC staff 8

Total # participants 57
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Special thanks to individuals within each of the agencies that contributed their time and efforts to the 

EDI conversations including:

• Nina Paddock, Manager, Early Head Start, Pacific Clinics,

• Hector de la Farga, Executive Director, Families Forward Learning Center (formerly Mothers Club)

• Mary Donnelly Crocker, Executive Director, Young and Healthy

• Whitney Hamilton, Program Director, Young and Healthy

• Vanna de la Cuba, Field Representative, District 5 Councilmember Victor Gordo

• Judith Dunaway, Manager, Pasadena Public Health Department

• Charlene Chen, Interim Program Director for WIC, City of Pasadena, Public Health Department

• Julianne Reynoso, Assistant Superintendent, Elementary, Pasadena Unified School District

• Tina Renzullo, Teachers on Special Assignment II, Pasadena Unified School District

• Ree Hudson, Early Childhood Programs Director, Pasadena Unified School District

• Tim McDonald, Deputy Director, Pasadena Public Library

• Jennifer Driscoll, Senior Librarian, San Rafael & Lamanda Branch Libraries, Pasadena Public Library

• Irene Ochoa, Budget and Personnel Manager, Pasadena Public Library

V. Description
of Parent/Caregiver Participants:

Though the target population was parents/

caregivers residing in the North Central Pasadena 

neighborhood, in practice it was difficult to limit 

participation to individuals living exclusively in 

the target area as clients of the participating 

agencies draw from across Pasadena and Altadena. 

Nonetheless, 56% of participants were residents 

of North Central Pasadena, and 14% were living in 

the similar adjacent neighborhood of West Central 

Pasadena. The remaining 30% were residents of 

other Pasadena areas.

Neighborhood of residence

Unknown

4%

Altadena

6%

Pasadena West Central

14%

Pasadena Mid or East

20%

Pasadena North Central

56%
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Organizers did not request that participants provide 

their demographic information, however, the 

general observed characteristics of attendees were 

captured in meeting notes . Approximately 15% 

of participants were male and 85 % were female. 

An estimated 5% were grandparents caring for a 

grandchild aged 0-5, while the rest of participants 

were parents. Households included single-parent 

and two-parent families. The number of children 

in the family unit ranged from one to four. Wide 

age gaps between children was common, with a 

number of families having both a toddler and an 

adult child in their twenties. 

Gender of Parents/Caregivers Participant Caregiver Roles

The majority of participants’ preferred language 

was Spanish (approximately 60%). English-speakers 

represented about 37% of attendees, although for 

many English was a second language. The native 

languages of these English speakers included 

Spanish, French, Asian languages, and Portuguese. 

One participant, a Portuguese speaker, did not 

speak English or Spanish and was therefore not 

able to engage in the conversation. 

Based on observation and participants’ comments, 

the groups were diverse. Approximately 85% were 

Latino, 8% African American, 4% Asian, and 2% 

White, Non-Latino. Participants were current or 

former participants of income-based programs, and 

therefore the majority were low-income. However 

some individuals commented that they did not 

qualify for free preschool services offered to those 

below the poverty line, and therefore some 

economic diversity did exist among participants.

Male

15%

Grandparents

5%

Female

85%

Parents

95%

Race/Etnicity of Parents/Caregiver

Language Preference of Parents/Caregivers

African American

8%

Asian

4%

White

2%

English

37%

Latino

86%

Other

3%
Spanish

60%
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Though the EDI Conversations were not designed 

to be a research study in which it is necessary to 

obtain a representative participant sample, it is 

helpful to understand the demographics of PUSD 

Kindergartners in order to place the findings in 

context. For example, in the area of race/ethnicity, 

a comparison of the PUSD Kindergarteners residing 

in the North Central Pasadena neighborhood and 

the EDI conversation parent/caregiver participants 

shows that the rate of Latinos (83% vs 86%) and 

Whites (2%) was comparable, the rate of Asians 

was slightly high ( -- vs.4% ), and the rate of African 

Americans was slightly low (8% vs. 12%). About sixty 

percent of EDI participants preferred Spanish, while 

many others were either bilingual or would have 

preferred a language other than Spanish or English. 

Forty-five percent of entering Kindergartners 

from the neighborhood were classified as English 

Language Learners, but this figure may include 

children who have learned English from early 

education settings or siblings, but whose parents 

speak a language other than English at home. 

Geographic Area Race/Ethnicity Language 

North Central Pasadena 

PUSD entering Kindergartners 2016-17 1

African American: 12%

Latino: 83%

Asian: --

White: 2%

45% English Language Learners

EDI Conversation Parent/Caregiver 

Participants (Estimate)

African American: 8%

Latino: 86%

Asian: 4%

White: 2%

60% preferred Spanish

1 2017 EDI Results

VI. Reaction to the EDI Results:

Parent/Caregiver Reactions

During the EDI conversations, parents generally 

expressed surprised that the 2017 citywide 

results show just 51% of children fully ready for 

Kindergarten, and were unaware that percentages 

were lower in the North Central Pasadena 

neighborhood (35%). Even among parents who 

live in the target area, few correctly surmised that 

children were less ready in their neighborhood. As 

one parent commented:

I would not have thought that the kids were doing 
worse here. Everyone knows that children need 

to get ready for school. I would have thought that 
parents were prepping them enough. But apparently 

it’s not enough!

Hearing results motivated parents to do more to 

personally ensure that their children are on track, 

rather than relying solely on others. One father 

emphasized, “We have to take responsibility for 

how are kids are doing. It’s not just the teachers. 

We have to spend time with our kids.” Some 

parents detailed the activities that they should 

be engaged in with their children, such as reading 

and joint play, and the materials they should be 

provide such as writing and art materials. Others 

wanted more information as to how to effectively 

help their children - a young father looking 

genuinely concerned, asked “What can we do?” 

Parents need to know information such as the 

EDI results, and more about child development in 

order to ensure that their children are prepared, 

stated another mother, continuing, “You don’t 

know what you don’t know.”

Results also engendered questions regarding the 

local school system. A participant from the target 

neighborhood had doubts regarding the objectivity 

of Kindergarten teachers towards children from 

minority or low-income neighborhoods. She also 

asked what PUSD is doing to close the gap at 

Kindergarten entry (tutoring? special classes? etc?). 

Another participant from a neighborhood where 

children’s EDI results are better wondered how 

having children arriving to school not fully prepared 

might affect their student peers. 

Summary of Reaction to the Results

Surprize - Parents were not aware until hearing the EDI results that so many children citywide 

or in the North Central Pasadena neighborhood were not fully prepared for Kindergarten. 

Hearing results motivated parents to do more to ensure that their children are on track

Parents wondered about the effects of EDI results on the local school system and how it is 

working to address them. 



22 23

EDI Conversations VI. Reaction to the EDI ResultsEDI Conversations VI. Reaction to the EDI Results

Educator Reactions:

The three groups of PUSD educators participating 

in EDI conversations - preschool educators, 

Kindergarten teachers, and principals - all had 

similar reactions to the results, though their 

reflections and comments at times varied 

according to their role. Contrary to the parents, 

educators did not express great surprize over 

the citywide EDI results. Preschool educators in 

particular predicted that the social and emotional 

components of Kindergarten readiness would be 

the weakest among students. They stated that 

they have observed a decrease in empathy among 

preschool students over the years, for example. 

When reviewing the results of their own particular 

school or the neighborhood from which the 

majority of their students derive, some educators 

did express surprize that a particular domain was 

strong or weak among students. Others felt the 

results reflected what they see, one teacher stating, 

“It (the data) confirms what I thought about the 

community.” Another principal commented, “It 

didn’t surprise me – but it was nice to have actual 

data to say that children are coming not prepared.” 

Among Kindergarten teachers and principals, 

questions arose regarding how much can be 

implied from the results. One Kindergarten 

teacher who had administered the tool noted 

that her student population changes greatly from 

year to year. She also felt it had been difficult to 

objectively assess her students. A few principals 

had similar reactions. One noted a lack of African 

American Kindergarten teachers in the district may 

impact EDI results due to implicit bias. Others 

had questions regarding the EDI process used to 

identify the number of children with special needs, 

and what was felt to be the “late” administration 

of the tool (in some cases - February, the seventh 

month of instruction). Some principals questioned 

the demographics captured in their individual 

school reports, and the number of students that 

teachers marked “unable to assess.”

A significant number of educators from all three 

groups noted that the results in several domains 

are likely tied to the large number of Kindergarten 

students who are English Language Learners (28%). 

They theorized that children learning English likely 

score lower in the Language, and Communication 

and General Knowledge domains due to the fact 

that the tool asks if the child can communicate in 

the language of the classroom. They had questions 

regarding the ability of the tools to effectively predict 

future academic success for these learners (Does 

the tool assess how developed children’s language 

skills are in their native language which is a predictor 

of later reading success? for example). This question 

regarding the language acquisition process and the 

EDI also emerged in relation to the dual immersion 

language programs at four of its nineteen elementary 

schools. (UCLA researchers indicated that teachers 

were instructed to answer how well students 

communicate in the language of the classroom 

which in immersion schools at the Kindergarten level 

would be either Spanish or Mandarin).

The tremendous difference in Kindergarten readiness 

rates by school as well as neighborhood stood 

out to educators. Preschool teachers, many of 

whose students do not come from the immediate 

surrounding neighborhood, stated they were 

surprised by the great differences in EDI results by 

neighborhood. It caused them to be more aware of 

the connection between the children’s community 

and their school performance. Kindergarten 

teachers, especially those at neighborhood-based 

schools, demonstrated a deep knowledge of the 

communities where their students reside. They 

provided many examples of how community and 

societal conditions impact their students’ families 

ability to support their learning. Many of the 

neighborhood-based schools had greater rates of 

EDI vulnerability, which confirmed to their teachers 

that the challenges faced in the classroom due to 

students being less prepared are in fact greater than 

at other school sites. 

Seeing the results by individual school and 

neighborhood made it possible for educators to 

compare the local neighborhood to the school 

results. This made it clear to participants that, in 

Pasadena/Altadena, neighborhoods and schools 

are not as connected to one another as in other 

districts, due to the Open Enrollment system. In 

a number of neighborhoods in which EDI results 

show low rates of Kindergarten readiness, the 

schools in that area have even lower EDI readiness 

rates. While for a few other schools, the opposite 

holds true - the school exceeds the neighborhood 

performance. Principals in particular demonstrated 

interest in the connection between the EDI results 

and perception of school quality. One indicated 

that the EDI results would help to explain to staff 

and others how the neighborhood conditions 

affect their student population and contribute to 

their school’s challenges. Another viewed the EDI 

as possible tool to counter the public’s poor view 

of their school’s quality. Educators also pointed 

out that gentrification occurring in a number 

of neighborhoods may impact the ability of a 

neighborhood alone to predict school success as 

well-resourced families may live alongside families 

in poverty. 

A common reaction to the EDI results by educators 

was a desire to see more context data on families 

such as socioeconomic status, age of parents, and 

education levels. UCLA provides census data on 

poverty levels and a number of other indicators. 

However, the sentiment was that more data is 

needed on the children assessed to illuminate 

the factors contributing to EDI results, perhaps by 

surveying parents when teachers complete the EDI 

in the future, or by using enrollment and free-lunch 

data captured by the schools. 

Summary of Reaction to the Results - Educators

Educators did not express surprize regarding citywide results, or that social and emotional 

domains were areas of weakness. However, when examining results by neighborhood or at their 

individual school, some were surprised by a particular domain or student information. 

Questions regarding the objectivity of the results, and the process used to collect data arose. 

Language emerged as an area for further clarification and exploration as educators noted that 

results are likely impacted by the large percentage of English Language Learners (28%) and may 

not fully take into account the language acquisition process, or dual immersion programs. 

The wide disparity between EDI results by neighborhood and school stood out to educators. 

For low performing schools, the EDI data helped to explain the challenges they face. For others, 

the impact of school choice made the connection to neighborhoods more complex, warranting 

further exploration. 

Educators all agreed that more data regarding the families of the children assessed would help 

to provide context for the results and clarify contributing factors. 
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Service Provider Reactions:

Among the three types of stakeholders which 

participated in EDI Conversations, direct service 

providers were the least surprised by the results, 

perhaps due to their work directly addressing the 

conditions of children and families in the target 

neighborhood. One noted, 

A lot of people think that since Pasadena is a really 

rich city, there isn’t a need for things like this (early 

childhood interventions), and so I think it’s really 

good that the City is putting a focus on the families 

(like those we serve) that need these services.

The direct service providers quickly moved into 

theorizing regarding the reasons many children 

were not fully ready for Kindergarten. One group, 

however, pointed out that for the domain that 

emerged as the lowest for North Central Pasadena 

- Communication and General Knowledge - that the

test appeared unfair due to its emphasis on use of

English, stating,

I was looking at how the lowest prepared domain 

was the communication and general knowledge 

and a lot of that is ENGLISH knowledge. But if 

they’re fluent in Spanish, that’s messed up. Because 

they know a language, just not what Pasadena (or 

the EDI) deems as the “right” language.

Summary of Reaction to the Results - Direct Service Providers

Direct service providers did not express surprize regarding citywide or North Central Pasadena 

area results. Results seemed in line with the conditions experienced by families in the area.

Questions again arose regarding the validity of the Communication and General Knowledge 

domain questions on the tool regarding knowledge of English as opposed to native language 

knowledge. 

Lack of quality time spent between parents and 

children due to:

• Working long hours to support the family

economically due to high cost of living

• Stress and fatigue

• Distraction of electronic devices/social media by

all members of the family

• Responsibilities of single-parenthood, or having

multiple children

• Limited communication/parenting skills

Limited financial resources which were attributed 

to unemployment, low wages, and the high cost 

of housing. This causes issues such as hunger, 

homelessness, and limited access to enrichment 

activities and materials such as books, writing 

utensils, etc. 

Lack of safety in the community and public 

parks due to crime, gangs, drugs, and violence 

(Parks mentioned as unsafe included La 

Pintoresca, Villa Parke, Washington, and 

Robinson.)

Racial Discrimination/ Immigration Status 

experienced in the community increases stress 

levels and limits access to opportunities (A 

specific example given was unequal treatment 

at community centers)

Lack of Knowledge of Child Development. 

Parents are unaware of the importance of the 

early years and how to support their children’s 

development, and/or need regular reminders. 

VII. Input on Contributing
Factors and Potential Solutions:

Following presentation of the EDI results, parents/

caregivers, PUSD educators, and direct service 

providers shared their thoughts regarding 

community-based ways to improve young children’s 

readiness for Kindergarten. The facilitator asked 

several questions regarding the conditions and 

factors in the community that may be contributing 

to the EDI results, the resources in the community 

are an asset to parents, and what could be done on 

a community level to improve EDI results. 

Community Conditions and Factors:

Parents, educators, and director service providers identified many of the same 

community conditions and factors contributing to the EDI results: 
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Need for Personal Development. Many parents 

have not had the opportunity to fully develop their 

own potential. As a result they have low levels of 

literacy or education, and lack self-confidence, 

self awareness, and communication and parenting 

skills.

Difficulty finding services. Educators/direct 

service providers attributed difficulty finding 

services to a lack of knowledge of what is 

available. Parent said it also was due to limited 

internet access/computer literacy, and insufficient 

promotion of services in languages other than 

English, especially Spanish.

Barriers to accessing programs including cost, 

hours of availability, language, lack of transportation, 

and unhelpful customer service at agencies

Lack of needed programs, specifically early care 

and education programs for children 0-3, and for 

families just over the poverty line, as well as parent 

education, and services to address mental and 

emotional health issues in children and adults.

Educators and direct service providers mentioned 

these additional contributing factors:

• Family Issues/Trauma

• Emotional and Mental Health Needs

• Healthcare Needs

• Substance Abuse

• Single parents/Grandparents raising 
children

• Flux of ethnic/socio-economic composition

• Lack of affordable child care

• Lack of affordable housing

Each group varied in the factors that they felt most 

contributed to the EDI results. For parents, the most 

frequent response was that a lack of time impedes 

their’ ability to support their children’s development. 

Lack of time was connected to the financial 

pressures of living in a high cost area. It was also due 

to the pervasiveness of electronic devices. Parents 

admitted that it is their own device use, as well as 

that of their children impacts quality time together. A 

lack of safety, particularly in the parks, was another 

very frequent response, some parents mentioning 

it affecting their desire to take their children to play, 

or to libraries located in parks. Some shared that 

they leave their neighborhood and travel to the Rose 

Bowl or East Pasadena to use the parks. Issues of 

concern included use of drugs and fighting in parks. 

Parents were aware that their own lack of knowledge 

regarding the early years and, at times limited 

education, are also contributing factors, but pointed 

out that finding and accessing programs to support 

them in this responsibility is a challenge.

Educators emphasized the lack of quality time that 

parents and children spend together. They indicated 

that a lack of knowledge of child development and 

excessive use of electronics affects the ability of 

parents to support their children, in addition to the 

fact that long work hours limit the time they have 

available. Educators also pointed out that parents 

are very busy and efforts to reach them need to be 

re-thought in light of this reality. Flyers, for example, 

are no longer as effective as in the past and parents 

do not frequently take the time to seek out needed 

resources because of their tight schedules. Parent 

workshops are also not as well attended as in past 

years, according to educators. 

Direct service providers who work as case 

managers, on the other hand, placed emphasis 

on the need to increase access to programs and 

services for families. They felt that a parents are 

unaware of the many resources available to them 

in the community. At the same time, they stressed 

that families face barriers that make it very difficult 

for them to access the services they need. One key 

barrier mentioned repeated was language. Case 

managers felt that more services are needed in 

Spanish and other languages, to reach those they 

are intended to help. Another frequently mentioned 

barrier was transportation. Overall, they felt that the 

community could do more to go beyond offering 

services, to thinking through how to ensure families 

can access and use them. 

Best Community Resources to Support Families:

Parents:

While families faces challenges in supporting the 

development of their children, participants also 

recognized that many positive resources exist in the 

Pasadena area to help them. The most frequently 

mentioned entity was the City of Pasadena. 

Participants appreciated the public spaces the 

City offers such as recreation centers, parks, and 

libraries. Key departments mentioned as providing 

essential services to families with children age 0-5 

include Public Health, the Library, and the Police 

and Fire Departments. PUSD also emerged as a key 

resource for families. Many families with a young 

child have school-aged students as well, and are 

therefore connected to PUSD. Participants most 

frequently mentioned the classroom teacher as 

a key contact. Numerous nonprofit organizations 

emerged from responses, most notably those that 

provide early learning programs. A few government 

programs providing subsidies also made the list 

such as those providing income support, food 

stamps, insurance, and child care subsidies. 

Lastly families alluded to a wide variety of support 

that they rely on, both formal and informal. A vital 

institution mentioned by many were churches 

which parent rely on for programming, social 

support, and advice. Informal supports included 

social networks of family, friends, co-workers and 

neighbors, and businesses with a focus on serving 

small children. And, in this age of technology, 

parents who are computer savvy also use web-

based resources such as internet searches and 

Youtube to access information. 

Case Managers:

The conversation with case managers asked 

what the most helpful resources are in the 

Pasadena area. Responses offered by this group 

demonstrated their deep knowledge of available 

resources, and they enumerated all of the City, 

school district, governmental, and nonprofit 

agencies mentioned by parents. They also added a 

few more organizations such as DCFS, the Housing 

Authority (Section 8), the Pasadena Job Skills 

Center, Planned Parenthood, and the Flintridge 

Center. 
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Best Resources 
Families with children 0-5

CITY OF PASADENA

• Community Centers and Parks: Villa, La

Pintoresca, Jackie Robinson, Victory, Loma Alta,

Aquatics Center

• Libraries: La Pintoresca, Villa Parke, Central

• Public Health: WIC

• Police Department

• Fire Department

PASADENA UNIFIED SCHOOL DISTRICT

• Teachers

• Counseling

• Centro Familiar - Madison

OTHER GOVERNMENT RESOURCES

• Social Security

• CalFresh

• MediCal

• Child Care subsidies

• Department of Child & Family Services (DCFS)

• Housing Authority (Section 8)

NONPROFITS

• Families Forward

• Young and Healthy

• Options for Learning

• Salvation Army

• Pacific Clinics

• Project Fatherhood

• Boys and Girls Club

• Foothill Unity Center

• Baby2Baby

• PACTL

• Pasadena Job Skills Center

• Planned Parenthood

• The Flintridge Center

OTHER SUPPORTS

• Church

• Family, Friends, and Neighbors

• Internet search/ YouTube

• Other Parents

• Coworkers

• Businesses (Ex: Indoor Playground)

Ideas for Community-based Solutions:

Planners have suggested a wide range of strategies 

for addressing the EDI results in Pasadena, from 

increasing access to early learning programs 

to a public information campaign. The EDI 

Conversations afforded the opportunity for parents/

caregivers, educators, and direct service providers  

to suggest the interventions that they feel could 

work in their respective communities. 

One strategy which has been proposed by planners 

is to develop an early childhood hub network. The 

concept of a hub network is to create a web of sites 

in the community that families with young children 

could easily access for information, services, and 

support. The facilitator asked parents/caregivers 

at the EDI Conversations what activities/programs 

they would like to see a future hub network offer. 

Similarly, direct service providers and educators 

were asked their general thoughts on the types of 

interventions and supports at the community level 

that could impact EDI results. There was overlap 

between the responses given by parents, and service 

providers and education in the following areas:

Programs and Activities for Children Age 0-5: 

Early childhood care and education programs: 

The supports most frequently mentioned by 

parents/caregivers were those that served their 

children directly. Parents wanted a place where 

their children could be cared for and learn, and 

where they themselves could have a moment of 

peace in their busy and stressful lives. Two types of 

possible programs emerged from responses - one 

in which parents could drop off their children and 

take care of other responsibilities, and one parents 

could stay and participate, either alongside their 

child or with other parents. 

Parents mentioned repeatedly the need for more 

early childhood care and learning program slots. 

Specifically they reported a need for more spaces 

for low-income children 0-3, and for children 0-5 

who are just over the poverty line and thus do 

not qualify for existing income-based programs. 

Summer early learning programming for children 

about to enter Kindergarten also emerged as a 

need, as many existing preschool programs do not 

operate in the summer months. 

Service providers and educators also saw a need 

for additional programming to support children’s 

development. Early childhood education (ECE) 

emerged as particularly important for this group, 

especially among the educators. They elevated ECE 

as the most effective way to improve Kindergarten 

readiness, and felt that access should be increased. 
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Suggestions for making ECE a more impactful 

experience for children included offering programs 

in the summer months, incorporating home 

visits into all programs, and having more family 

engagement specialists. PUSD preschool educators 

also suggested having Pasadena’s libraries revive a 

past practice of offering storytimes at their sites, 

and collaboration to familiarize families with library 

services, and obtain library cards. 

Enrichment Activities for 0-5:

Parents/caregivers pointed out that beyond early 

learning programs, there are few programs and 

activities that accept children 0-5. In order to 

increase Kindergarten readiness, they thought it 

would be beneficial for hubs to offer activities that 

support children’s development in the five EDI 

areas. If such programming incorporated parents, it 

could also serve to model the types of experiences 

that they could offer in the home. Specific ideas 

proposed included: arts programming (dance, 

music, visual arts), sports and physical education 

activities (emphasized by fathers), math and 

science activities, field trips, and programs to 

support language and reading. In addition, parents 

desired safe play spaces where their children could 

be physically active and develop social skills by 

playing with peers, all under parent supervision. 

Educators concurred that offering programming 

in the community for the 0-5 age group of the 

types mentioned above would be beneficial. They 

emphasized that more programming/activities 

geared towards the whole family would be helpful, 

so that parents and children could participate 

together as a family outing.

School-based strategies:

Educators pointed out that increasing dual 

immersion programs at the elementary level and/

or providing more supports to English Language 

Learners generally could help to strengthen their 

Kindergarten readiness. Other suggestions were 

to make curricular adjustments or additions 

to educational programs at all levels (ECE and 

elementary) to address EDI vulnerabilities. For 

example, educators could incorporate social and 

emotional skill building, and support these skills 

through modeling and play groups in the school 

setting. 

Referrals and Information: 

Parents reported that a central location which they 

could go to for assistance in finding resources and 

information would be beneficial. Referral needs 

mentioned frequently were affordable child care to 

allow parents to work, and other free or low-cost 

resources for families living at or near the poverty 

line. Parents also perceived a need for adult ESL 

classes offered during a variety of hours, and with 

child care provided. 

Educators and direct service providers indicated 

that the most needed services are affordable 

housing, job skills and opportunities, legal services 

(divorce, custody, landlord, immigration), mental 

health programs, mentoring (young parents), 

domestic abuse assistance, adult education and 

ESL classes. They repeatedly emphasized the need 

to address access issues for these services and 

recommended that they be multilingual, include 

transportation, and be promoted by using more 

community-based and accessible methods such as 

resource fairs.

Therapy/Counseling: Parents also envisioned 

the hubs as a place where they could receive 

services to address their children’s developmental 

and emotional needs. They particularly desired 

therapy/counseling for children with special 

needs, behavioral and emotional issues, and those 

struggling with bullying. 

Parents also expressed a need for counseling 

services for themselves, both short and long-term 

in nature. And, several had benefited from peer 

support groups for mothers of young children 

(such as MOPs offered at Lake Avenue Church), and 

felt that such programs can offer much needed 

support.

Parent Education: Lastly, parents acknowledged 

that they could also benefit themselves from 

workshops on child development, parenting, and 

nutrition - as long as they were hands on and 

interactive. Parent education also emerged as 

important to educators and direct service providers. 

In addition to the aforementioned topics, the 

groups recommended empowering parents to 

advocate for their children by emphasizing their 

strengths and building self esteem. 

Direct service providers and educators also 

felt the following additional community-based 

solutions would be beneficial:

Material Support:

Direct service providers and educators report 

that families have very concrete needs due to 

their financial situations. In addition to connecting 

families to financial resources to increase their 

incomes (food stamps, etc), they also suggested 

creating or developing partnerships with programs 

that provide food, children’s clothing, books and 

writing materials. One example of such a program 

was the Buy Nothing Group where an network 

of individuals exchange items no longer needed 

through the web. 

Systems Level Work:

Direct service providers and educators emphasized 

the need to address the EDI results at a systems 

level in three key areas: collaboration and alignment 

amongst themselves, new approaches to adapt 

to new realities, and public policy to address 

entrenched issues. 

Collaboration and Alignment: By working more 

closely together, both within and among agencies, 

the groups saw the potential to more effectively 

address EDI results. Providers at nonprofits 

suggested that increased collaboration and 
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networking between their agencies could lead to 

more impactful service provision for families. One 

example given was that staff from various agencies 

could come together for common training to 

increase service quality. PUSD preschool educators 

recommended collaboration between themselves 

and Kindergarten teachers around the EDI and 

the DRDP (an assessment tool at the preschool 

level). They suggested that the EDI could provide a 

common language for both sets of educators, and 

the DRDP could be used to identify developmental 

vulnerabilities that Kindergarten teachers could 

address once children arrive in their classrooms. 

New Approaches: Many of the challenges 

experienced by Pasadena/Altadena families are not 

new - they have been in existence for decades, 

perhaps longer. However, direct service providers 

and educators observe that while society as a 

whole has changed, institutions have been slow to 

adapt. The same approaches to addressing social 

problems continue to be used, even when they 

are less effective. They recommended developing 

and piloting new approaches that better take into 

account current conditions. 

An example of an approach that these groups 

felt needs re-envisioning is outreach to families. 

Societal changes have led to more adult members 

of the family working, and working longer hours. 

Parents are therefore, less available and more 

rushed. They may not read flyers, attend meetings 

during work hours, or make calls and visits to find 

services. One Kindergarten teacher pointed out that 

sending a flyer home will no longer get the same 

response as in previous years. It may be necessary, 

she said, to “knock on doors” and go out into the 

community to engage and serve families rather 

than expect them to come to us. Some agencies 

do seem to have more success in engaging families 

than others and collaboration could illuminate the 

best approaches. 

Public Policy: The EDI conversations highlighted 

a few topics best addressed through public policy. 

For example, the EDI school reports shed light 

on how the Open Enrollment system affects the 

composition of school populations, and therefore 

the level of Kindergarten readiness of the entering 

Kindergarten cohort at each school. EDI data could 

be used to better understand the effects of Open 

Enrollment and develop new public policy solutions 

to the inequalities it may create. At the very least, 

the EDI school specific data gives principals and 

staff a better picture of the achievement gap that 

they may face, and clarify that it definitely begins 

prior to school entry. 

Other public policy suggestions included the 

develop of ballot initiatives to address entrenched 

problems such as the high cost of rent (Rent 

Control), and using the findings of the EDI and other 

conversations when planning so that community 

needs are better addressed. 

Programs and activities for children age 0-5:

• More access to early care and education
• ECE to include home visits, summer program, 

family engagement specialists, visits from library

• Enrichment activities 5 EDI Domains (Arts, 

Physical Activity, Math, Science, Field Trips, 

Language, Reading)

• Safe play spaces
• Dual Immersion & other supports to assist 

English Language Learners

• Curriculum to address EDI vulnerabilities (ECE & 

elementary levels)

Therapy/Counseling

• For children with special needs, emotional and

behavioral issues

• For other family members

• Parent support groups

Referrals and Information

• For families who are low-income or just over the

poverty line

• Resource most needed include affordable

child care, housing, ESL, adult education,

job assistance, legal help, domestic

abuse, and mental health services

• Access issues need to be addressed

(language, transportation, cost,

schedules, child care, and more

effective promotion)

Parent Education: 

• Parent education on child development,

parenting, nutrition in a hands-on, interactive

format

• Parent Empowerment

Material support:

• Financial support programs

• Food

• Clothes for children

• Books and writing materials

Systems Level Work:

• Collaboration and Alignment

• New Approaches

• Public Policy

Ideas for Community-based Solutions
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The EDI conversations provide insight as to how 

key stakeholders view the EDI results, and how the 

community can respond. In addition to carefully 

considering the community-based solutions offered 

up during the EDI conversations, the experience 

of carrying out the convenings and analyzing the 

findings provide many insights. Therefore, the 

following recommendations in four areas may serve 

as guidance for future planning efforts:

The EDI Assessment

Address key concerns and questions regarding 

the EDI: Certain questions emerged repeatedly 

as the various groups reflected on the EDI results. 

These topics should be discussed with UCLA 

researchers and explored further by gathering 

additional clarifying data:

• Effect of teacher bias, and how to mitigate it in

future EDI assessments

• Native language, its relationship to the EDI

results, and appropriate interventions or

approaches to address language needs in the 0-5

years.

• How the EDI may inform Open Enrollment

policy and discussions around school equity and

performance

• How gentrification - highly resourced families

living alongside those in poverty- may impact

the ability to draw conclusions from EDI

neighborhood data

• How the fact that 25% of Pasadena children and

36% of Altadena children attend private schools2

may impact the ability to draw broad-based

conclusions from the current EDI results

• The relationship between the child’s individual

characteristics, his/her family’s characteristics,

and the 2017 EDI results (poverty, parent

education level, etc.) in order to clarify

factors contributing to the EDI results beyond

neighborhood of residences

VIII. Recommendations: Parent/caregivers:

Use EDI results to raise awareness and motivate 

parents/caregivers to act: Parents/caregivers, in 

particular, were less aware than any other group 

of the gap in Kindergarten readiness. Learning the 

results led parents to ask - What can we do? EDI 

results can be used in future parent engagement 

and messaging to raise awareness of the 

importance of the early years for future success, 

and instill a desire to do more to ensure children 

are ready. 

Educate parents/caregivers on the importance 

of their role in the intentional development 

of Kindergarten readiness and the impact of 

electronic device use through public information 

campaigns: Two messages that are particularly 

important to communication according to all 

the stakeholder groups are: 1) The importance of 

intentionality in when spending time with young 

children - that how a parent interacts with their 

child and the experiences that they provide makes 

a tremendous difference in their preparation for 

Kindergarten, and for life in general. 2) Electronic 

device use by parents, as well as children, impacts 

the quality time available to spend with one 

another and effects readiness. 

Take a strengths-based, empowering approach 

with parents/caregivers: Parents/caregivers 

responded well to an empowering message that 

they can make a difference by taking full advantage 

of the daily moments of interaction they have with 

their children. As individuals with very full, and at 

times, stressful lives, this is a message of hope 

that should be incorporated into all future parent/

caregiver engagement and public information 

campaigns. 

Work with organizations with close ties to 

parents/caregivers and consider new approaches 

to recruitment and engagement: Recruitment of 

parents/caregivers through the possible hub sites 

was not easy. Conversations with educators and 

direct service providers confirmed that engaging 

parents/caregivers has become more difficult over 

the years due to a number of societal factors. 

• Those organizations who interact with a large

number of parents/caregivers on a daily basis,

and have developed significant relationships with

them through the services that they provide had

the best results. They utilized strategies such

as inviting parent leader groups, utilizing already

established parent meeting times, as well as

multiple reminder calls with the promise of an

incentive. Future efforts to recruit and engage

parents should work closely with those agencies

who have a strong connection to parents, and

use similar recruitment methods in order to be

successful.

• Moreover, educators and direct service providers

pointed out that traditional recruitment strategies

may tend to draw parents who are already highly

motivated and empowered. New, non-traditional

methods should be sought out to recruit and

engage parents/caregivers that are hard to reach,

and perhaps most in need of services.

2 American Community Survey 2017



36 37

EDI Conversations VII. Input on Contributing Factors and Potential SolutionsEDI Conversations VII. Input on Contributing Factors and Potential Solutions

At the hubs, offer programs and services for 

children in order to engage parents/caregivers. 

Parents first and foremost desired to see their 

children benefit through early childhood care and 

education programs and enrichment activities. 

Recruitment of parents will likely be easier if their 

children are also served. For example, parent 

workshops could include child participation, or a 

fun activity for children at the same time/location. 

Direct Service Providers:

Address barriers to accessing services so that 

programs can effectively reach and serve 

families: Programs and interventions must address 

barriers faced by families of children 0-5 if they are 

to have the greatest impact. Recommendations for 

addressing barriers include:
• Assist families in finding needed resources and 

information, as many are not aware of what is 

offered and may not be internet savvy.

• Provide a “warm” hand-off when referrals are 

given to increase parent/caregiver’s comfort level 

and the likelihood of follow through.

• Promote and offer programs in Spanish and 

English, and monitor other languages that may 

increase in usage as demographics shift

• Ensure programs are free, or low-cost for

families below the poverty line, and for those 

who are financially challenged but not considered 

low-income

• Provide services at a variety of times and

days that take into account parent/caregiver 

schedules, including evenings and weekends.

• Offer services in close proximity to where families 

live, or at the very least consider possible 

transportation barriers for those without a car.

• Ensure staff is culturally sensitive to a wide 

variety of groups, and that bilingual staff 

members can be easily accessed if needed.

Develop a cross-departmental team within the 

City of Pasadena for the purpose of collaboration 

on behalf of the 0-5 population: Pasadena has a 

wealth of programs and services. Some of the most 

valued, and geographically accessible are those 

provided by the City of Pasadena. An inventory of 

all programs geared towards the 0-5 age group 

and their families would be helpful. A team of 

managers, from the Library, Public Health, and 

Human Services departments should be formed to 

consider ways to infuse a 0-5 focus into a greater 

number of services, and leverage those services 

already provided for greater impact. (Example: 

Through the EDI conversations, Library and WIC 

staff have discussed offering the library’s “Born to 

Read” program at WIC offices.)

Reach out to nontraditional partners such 

as churches and businesses, and utilize the 

internet.: Parents identified a number of agencies/

resources that could be explored for partnership 

including churches, business, and for those parents/

caregivers who are computer savvy, internet-based 

resources such as Youtube.

Draw from the expertise of direct service 

providers (and educators), and involve them 

in future efforts: Educators and direct service 

providers appreciated the opportunity to hear EDI 

results in greater detail and offer their observations 

and suggestions as ground-level experts. They are 

very knowledgeable regarding the lives of children 

and families in the Pasadena context. Many were 

also eager to be a part of the solution. Therefore 

future initiatives should continue to consult with 

these stakeholder groups and involve them in the 

work of the Office of the Young Child. 

Educators:

Address EDI vulnerabilities through early 

learning and elementary school programs with 

curriculum and collaboration across levels: 

Preschool and elementary programs can help to 

strengthen EDI results by developing or adopting 

curriculum to address areas of vulnerability, and by 

working collaboratively across levels. Collaboration 

may include such efforts as monitoring and 

addressing students’ development in the EDI areas, 

aligning curriculum to address EDI vulnerabilities, 

efforts to educate and engage parents/caregivers, 

and smoothing the transition between preschool 

and Kindergarten. Educators may also consider 

involving afterschool programs such as LEARNS, 

and the City’s afterschool Parks and Recreation 

programs. 

Obtain financial resources to enhance ECE 

programs, allowing them to open additional 

slots, offer more hours of service throughout 

the year, and increase parent engagement: 

The effectiveness of ECE programs in addressing 

Kindergarten readiness in the community could be 

increased if they were to receive funding to open 

additional slots for children. Such funding could 

also allow them to offer summer programming, 

and thereby bridge the gap between the end of 

preschool and the beginning of Kindergarten. More 

funds could also facilitate increased collaboration 

with partners such as the library, and increased 

family engagement through home visits and family 

specialist positions.

Community-level:

Address safety concerns in North Central 

Pasadena’s public spaces: Parents/caregivers 

repeatedly expressed concerns over safety in 

public spaces. Safety in areas that serve families 

with children 0-5 in the North Central Pasadena 

area, such as libraries, community centers, and 

parks, should be examined and steps taken to 

address persistent problems by partnering with 

the Pasadena Police Department. 

Develop safe play spaces for children 0-5: 

Parents/caregivers felt there is a need for safe 

spaces where young children can play with their 

peers, and where they can relax and connect with 

other caregivers. Development of protected, safe 

park spaces or indoor play spaces designed for the 

0-5 age would be beneficial.

Develop policy solutions to address persistent, 

complex community problems: Long-term, 

entrenched community problems that have a 

great impact on families, such as the high cost of 

housing, need policy solutions to be addressed 

effectively. Though such problems may seem 

several steps removed from the EDI results, they 

are ultimately related. Any future solutions will 

have to take into account such shifting conditions 

they create such as the migration of families with 

children out of Pasadena, or families falling into 

homelessness. 
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Appendix A:

Complete List of Pasadena EDI Convenings: 
January - June 2018

IX. Conclusion:

As the work of the Office of the Young Child 

deepens and expands, there will be the need to 

maintain a continual connection to the families of 

children 0-5, educators, and direct service 

providers.

This report details the rich feedback that these

groups can provide. By reflecting on the findings 

and recommendation offered, planners will be 

able to craft strong and effective programs and 

interventions to improve EDI results in future years. 

School District Teacher Convenings (3)

 March 14th:

• Elementary Principals Convening, Pasadena

Unified School District

• Location: District Office

• Attendance: 30 elementary principals

 March 30th:

• Preschool Educators Convening, Pasadena

Unified School District

• Location: Burbank Elementary

• Attendance: 29 Preschool Educators, 2 PreK

Administrators

 April 30th: 

• Kindergarten Teachers and Principals in 2 target

neighborhoods

• Location: Madison Elementary

• Time: 3:45 - 5 pm

• Attendance: 10 (2 Principals and 8 teachers)

Total Attendance at Teacher Convenings - 41

City Officials/Staff (6)

 February 15th:
• Joint Meeting: Pasadena City Council & Pasadena 

Unified School District Board

• Location: Council Chambers, City Hall
• Attendance: 1 Mayor, 7 Councilmembers, 3 City 

Staff 

 March 14th:

• Human Services Commission, City of Pasadena

• Location: City Hall, Grand Conference Room

• Attendance: 8 Commissioners and 3 Staff

 April 18th: 

• Library Commission

• Location: La Pintoresca Library

• Attendance: 13

 May 8th:

• City of Pasadena Senior Management

• Location: Central Library Auditorium

• Time: 10:30 AM

• Attendance: 50 Managers and Heads of

Department

 May 10th:

• Library Staff- Break out Session

• Location: Library Staff Development Day

• Attendance: 12
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 June 26th:

• Public Health Department, City of Pasadena

• Location: WIC office, Villa Parke Community 

Center

• Time: 8:30 - 10:00 AM

• Attendance: 8 WIC staff

Total Attendance at City Convenings - 105

Nonprofit Direct Service Providers (3)

 February:

• Child Care Center Directors’ Alliance

• Location: Options for Learning, Pasadena R&R 

Office

• Attendance: Estimated at 20

 May 16th:

• Young and Health - Case Managers

• Location: 136 W Peoria St, Pasadena, CA 91103

• Time: 9:15 - 10:15 am

• Attendance: 25

 

 May 25th: 

• Families Forward Staff

• Location: 980 N Fair Oaks Ave, Pasadena, CA 

91103 

• Time: 2:00 - 3:30 pm

• Attendance: 25

Total Attendance at Nonprofit Service Provider 

Convenings - 65

Parents/Caregiver Convening (6)

 May 17th:

• Parents in Center-based Early Head Start, Pacific 

Clinics

• Location: United Methodist, 314 Altadena Drive, 

Altadena CA 

• Time: 3:00 - 4:30 pm

• Attendance:12

 May 17th:

• Parents in Home-based Early Head Start, Pacific 

Clinics

• Location: United Methodist, 314 Altadena Drive, 

Altadena CA 

• Time: 4:30 - 6:00 pm

• Attendance: 15

 May 22nd:

• Parents, WIC (English-speaking)

• Location: Villa Parke Community Center (Rm, 131)

• Time: 1 pm

• Attendance:: 11

 May 24th:

• Parents, Young and Healthy

• Location: 136 W Peoria St, Pasadena, CA 91103

• Time: 3:30 - 5:30 pm

• Attendance: 7

 May 29nd: 

• Parents, WIC (Spanish-speaking)

• Location: Villa Parke Community Center (Rm, 131)

• Time: 1 pm

• Attendance: 22

 June 7th:

• Parents, Families Forward

• Location: 980 N Fair Oaks Ave, Pasadena, CA 

91103 

• Time: 4:00 - 6:00 pm

• Attendance: 14

Total Attendance at Parent Convenings - 81

TOTAL ATTENDANCE AT ALL CONVENINGS - 292

Do we have accurate information regarding 

whether children attended a preschool or early 

learning program prior to Kindergarten entry? 

 √ Answer: Teachers indicate the prior early 

childhood education or care arrangement 

if known. However, for 40% of the children, 

teachers marked “Don’t Know.”

 √ Answer: The school district does collect parent-

reported data regarding prior early childhood 

education or care arrangement on the student 

enrollment form. However, that data has not 

been shared with the EDI project and more 

investigation is needed to determine if it is 

available in aggregate form, such as a database, 

or if it is in individual student paper files.

Many Pasadena children attend private or public 

charter schools. Were those students included in 

the EDI results?

 √ Answer: Only PUSD students were included in 

the EDI results presented. One private school 

took part in the assessment.

 √ Answer: According to 2017 American Community 

Survey data,3 the rate of public versus private 

school attendance for the K-8 level was as 

follows: 

• Pasadena: 75% Public, 25% Private

• Altadena: 65% Public, 36% Private

(These figures include charter schools in the public 

school attendance records.) 

Appendix B:

Frequently Asked Questions and Answers  
regarding the EDI Data:
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The PUSD website lists just three elementary level 

authorized charter schools:4

Aveson School of Leaders K-5, Altadena, CA

• Most current School Accountability Report 

Card (SARC) report is 2015-16. There were 85 

Kindergarteners that year.5

Pasadena Rosebud Academy K-5, Altadena, CA

• There were approximately 29 students per 

grade in 2016 (overall population of 146). The 

assumption is that there would have been about 

29 Kindergarteners.6

Odyssey Charter School - South, Pasadena, CA 

• According to the SARC report for 2016-17 there 

were 52 Kindergarteners 

The total PUSD area charter school Kindergarten 

population in 2016-17, therefore is estimated to be 

166 students. 

There are 42 private elementary level schools in 

Pasadena, 17 in Altadena, and 3 in Sierra Madre.7 

Total number of children that were 5 years of 

age in 2016 is 2080.8 

• Pasadena: 1,513 

• Altadena: 451 

• Sierra Madre: 116 

Therefore, the number of public school students, 

at a 75% public school attendance rate, would be 

approximately:

• 1135 in Pasadena and 293 in Altadena for a total 

of at least 1428. 

• However, the number could be as high as 1544 

if all of the Sierra Madre students were in public 

school. 

It is therefore estimated that between 81 - 88 

% of the public school student population 

participated in the EDI assessment. 

The number of private school students could be as 

high as 378 in Pasadena (25% private rate), and 162 

in Altadena (36% private rate) for a total of 540 in 

these two communities. (Data on Sierra Madre is 

not available)

Therefore, as the total number of five year olds 

in 2016 was 2080, and 1254 were assessed with 

the EDI, an estimated 60% of the total 5 year 

old population in Pasadena, Altadena, and Sierra 

Madre were included in the study. 

Statistics for the Overall 5 year old Population :

• Number of PUSD Kindergarten students in EDI: 

1,254

• Number of charter school Kindergarten students 

in the PUSD area: 166 (estimate)

• Number of private school Kindergarten students 

in the PUSD area: 540 (estimate)

• Total 5 year olds in school: 1,960

• Remaining: 120 (about 6% of total). This group 

may include those who are not enrolled in school 

or enrolled in institutions or at home for health/

disability reasons.

3 http://www.towncharts.com/California/Education/Pasadena-city-CA-Education-data.html 
4 https://www.pusd.us/Page/3477
5 http://sarconline.org/
6 http://sarconline.org/
7 greatschools.org
8 American Community Survey 2016
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